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Submitted by Pamela Riney-Kehrberg Iowa State University to bring progressive era agricultural and educational reform to boys and girls throughout the nation.
Mayne was responding to conditions that existed in most rural communities in the U.S. By the beginning of the twentieth century, the countryside was very clearly suffering from a rural youth "problem." Sometimes cast as a "boy problem," and at some times a "girl problem," agrarian reformers and some (but not all) rural parents lamented the migration of rural youth to America's growing cities and towns. Youngsters, rebelling against the confines of rural life, increasingly chose paths that led out of agriculture, and toward urban locations. Even more distressingly, it appeared that it was the best and the brightest, the most ambitious of rural youth, who were abandoning the countryside at an alarming rate. 2 Suggestions about how to stem the tide flooded in from numerous directions.
Educational reformers and members of President Theodore Roosevelt's Country Life
Commission argued that the solution to the problem lay in the improvement of rural schools. In fact, the Commissioners held rural schools "to be largely responsible for ineffective farming, lack of ideals, and the drift to town." They asserted that "teaching should be visual, direct, and applicable," and should address issues of agricultural life.
Improved education, and an education that emphasized rural subjects and practices, would impress youngsters with the beauties of the countryside, and the importance of their continuing role in rural communities. 3 These thoughts were echoed around the country. A correspondent with the Nebraska Farmer indicted the schools for providing useless education, when they could be teaching boys about handling of tools, keeping books, spelling, writing, and speaking. Such training would prepare boys to "stick to the farm." 4 Improved agricultural education, reformers believed, would lead to stronger rural communities, and provide for the material needs of an increasingly urban and industrial nation. 5 Achieving these goals, however, involved more than educational reform. Others emphasized the importance of providing rural boys an economic stake in their family enterprises. Too often, observers argued, fathers took their sons' labor for granted, and failed to provide them with any remuneration for their efforts on behalf of the family.
Many fathers confiscated the funds that boys earned from work off the farm, or from independent projects on the family farm, as was their legal right. Common as they were, these practices worked against retaining boys on the farm. 6 Edgar G. Menizer, of the Kansas State Agricultural College, argued that parents should give boys a literal financial stake in the farm in the form of crops or animals under their care. Any boy who profited from his endeavors "should be allowed to keep the money and spend it for himself." 7 Menizer and others believed that a boy with an investment in the farm, and an opportunity to benefit financially from it, would be more willing to make a lifetime commitment to agriculture.
Reformers, on the whole, were less concerned about the girl problem on the farm.
As an editor for the Kansas Farmer noted, "The agricultural papers teem with articles on `How to Keep the Boys on the Farm,' but seldom a word about the girls. Now, we could not think of doing without the boys. Bless the dear, noisy boys! . . . The girls, precious jewels, are just as essential to farm life as the boys." 8 Their near-absence from the literature, however, was perhaps unsurprising. Girls, after all, rarely inherited the family enterprise, and most of their contemporaries did not think of them as farmers.
Nevertheless, when reformers thought long and hard about the subject, they realized that the fate of rural girls was, in fact, quite important. After all, without them, how many rural boys would be willing to stay in the countryside as a long term proposition? If there were no rural girls, eventually there would be no rural boys, and no farm families to provide for the nation's most basic needs. 9 The approach to maintaining the population of rural girls bore many of the same characteristics as the campaign to maintain the boys: teachers needed to educate girls about the importance of their adult roles as farm wives and mothers, and their parents needed to provide them with a stake in the family enterprise. Girls generally had fewer opportunities than boys to earn some sort of money on their own, and less of an opportunity to enjoy the satisfaction of payment for a job well done. Flora Bullock of the University of Nebraska urged farm parents to send their daughters into the barnyards and fields to do "fascinating productive work outdoors." She clarified her statement, writing "I do not mean to suggest that any effort be made to make the farm girl a `real farmer,' doing the heavy work with cattle or in the fields." She argued parents should allow their daughters education in (small) animal husbandry, fruit, vegetable and poultry production, and other forms of profitable work. She argued that girls should earn their own money, and keep their own accounts as they dealt with paying customers. 10 Reformers also encouraged parents to make the farm home more attractive to rural girls by improving the tools with which they worked. "If your daughter has been fortunate enough to attend or even to visit a school where the home-making arts are taught, she will not be satisfied to use the awkward, heavy, worn-out tools of her grandmother's day." 11 Farms could be made appealing even to educated, forward looking girls.
Some observers added another facet to the plan to retain rural youth: recreation.
As much as work came first in the lives of most rural youngsters, play was an increasingly important element in modern understandings of childhood. While most 19 th century Americans failed to embrace play as an essential element of childhood (inculcating habits of work and the basics of literacy were far more important), by the early 20 th century, many middle class Americans believed deeply in play as a creative force in children's lives. 12 Concerned parents and agricultural reformers endorsed the idea of improved recreational opportunities on farms, by providing reading materials, musical instruments, and equipment for games, such as croquet. As early as 1874, the domestic department editor for the Kansas Farmer was putting in "a word for the boys."
She argued that "Some kind of recreation should be provided after every day's work, `all work and no play, makes Jack a dull boy,' and if it is ever so simple, some game, or book, or social enjoyment should make him forget, in a measure, the mere drudgery of the day." 13 A writer for the Farmer's Wife argued the same for farm girls. "There are so many beautiful and interesting things for a girl to do enjoy in the country -skating, driving, the sunsets, the wild flowers and animals, the birds, the farmyard pets -but if she is in treadmill, all heart is worked out of her and she is too tired to enjoy the wonderful beauties surrounding her." To solve the problem, farm parents could provide "lawn swings, porch rockers, croquet sets" and other inexpensive but "pleasure giving" luxuries. 14 While early twentieth century educational reformers endorsed free, undirected play to a certain degree, they especially approved of directed play, in which children and youth more or less inadvertently absorbed lessons about cooperation, creativity, and discipline through educative play activities. Reformers envisioned, and implemented, this directed leisure in a number of different settings. For urban youngsters, this often took the form of the supervised playground, or participation in activities such as Boy Scouts, Girl Scouts, and Camp Fire Girls. In fact, reformers specifically envisioned that the Boy and Girl Scouts would serve urban youth, deprived of the contact with nature that rural children enjoyed. 15 Leaders of the Camp Fire Girls developed a more inclusive organization and tried to entice rural girls to join, believing that "Any Girl" had a place in their program, but few farm girls responded. 16 Without these organizations in place in rural areas, child life reformers believed that large numbers of children lacked "the right kind of play life, of intelligent contact with nature and of well-directed energy." 17 Farm boys and girls, when they had the opportunity for leisure, very rarely engaged in the sort of carefully organized, educational play that reformers recommended. They roamed the fields, pursuing their own interests in an unorganized manner. Parents and other adults rarely paid close attention to their activities. Many rural communities, if not most, lacked organized social activities for youth, outside of church. Scouting activities, for example, were not geared toward rural youth. Scouting organized youngsters into troops. Those troops required adult leadership, regular meetings and a minimum number of participants, usually at least eight. 18 In many rural locations, fulfilling these requirements was a significant obstacle to participation. Farm parents were busy, rural roads poor, and heavy work schedules often stymied meetings. Additionally, youngsters often found it difficult, or even impossible, to find enough neighborhood boys or girls to start a troop. 1900, yearly enrollment was approaching 600 students. 24 The residential school emphasized practical agriculture as well as economics, business, social sciences and community welfare. 25 Mayne and his faculty promoted progressive, scientific agriculture. About the school and its methods Mayne wrote:
We feel that the day when farming may be made more delightful is dawning. The farmers may do their work with greater effect, that each hour's work may count for more, that the hours of labor per day may be lessened, that the drudgery of the farm home may be made easier, that the home may be made more charming, that more books may be in the bookcase, that better magazines may be on the center table, that food may be more easily prepared and better adapted to the needs of the family. 26 Spreading agricultural education throughout Minnesota, however, faced a significant hurdle. Farm parents resisted sending their children long distances to the school. The vast majority of students came from no more than seventy to one hundred miles away, leaving a large proportion of the state's youth unserved. Even with the new locations, though, only a limited number of youngsters could take part in this formal agricultural education at the high school level. Many families were still beyond the seventy-five to one hundred mile radius that parents preferred. Additionally, boys and girls played a vital role in the labor force of their families' agricultural enterprises. Encouraging a teenaged child to leave the farm for a residential school was unrealistic for many. 29 Mayne, however, believed that education was integral to the future of American agriculture, so other means of spreading the gospel had to be found. He envisioned the Farm Boy Cavaliers of America as that means. 30 Unlike fledgling 4-H, the FBCA would incorporate many of the bells and whistles that made scouting so appealing to young people -uniforms, ceremony, and adventure. Mayne's vision of the organization was simple: "The Farm Boy Cavaliers is a non-military organization of farm boys mounted on horses." Its ideals were very similar to those of the Boy Scouts -"Service, Honor, Thrift, Loyalty." Its objects were more specific to its rural location: "achievement on the farm and . . . community betterment."
The organization charged Farm Boy Cavaliers to uphold twelve principles: service, preparedness, honor, obedience, loyalty, kindness and charity, courtesy, courage, industry, thrift, cleanliness, and reverence. Mayne emphasized the chivalry and romance of the organization. Farm Boy Cavaliers were to provide service, especially to women, the weak, and the aged. Their courage knew no bounds: "He will protect the weak and the innocent, even at the cost of his life. Neither the badgering of friends nor the taunts of enemies will make him back down from what he knows is right." 32 
Farm Boy
Cavaliers continued the spirit of King Arthur, and the Knights of the Round Table. 33
As in the scouts, boys advanced through the ranks. Farm Boy Cavaliers moved from Page to Esquire to Knight. Boys who did not have horses had the title of Yeoman.
While a Yeoman could advance from Page to Esquire, and could temporarily substitute a bicycle for a horse, he could never become a Knight until he could participate on horseback. 34 Advancement rested on two requirements; first, the boys had to accumulate a set number of achievement badges, and second, they had to make a financial investment in their farm projects or put their money to work in another way. To advance from Page to Esquire, a boy had to have fifty dollars in a farm project or in the bank, not an inconsequential sum in the nineteen-teens and twenties. To advance from Esquire to Knight, a boy had to have saved one hundred dollars. Farm Boy Cavaliers were to pay their own way in the organization, and earn the money required for participation themselves.
In addition, the organization required Farm Boy Cavaliers to have their own plot of land, and (quite surprisingly) to be paid for their work on the family farm. The organization required boys to enter into "An agreement under which, in consideration of the performance by the boy of a certain specified daily amount of work on the farm, he is to receive, aside from his board and lodging, a stipulated weekly wage in money." If no land was available on his home farm, he was to seek out an agreement with a neighbor. 35 Although Mayne did not explain his rationale for requiring boys and their parents to make a financial investment in order to participate in and advance in the organization, his motives may have been somewhat subversive. Those interested in reforming agriculture to maintain the interest of the young often suggested that farm children should have their own capital and their own investments -a suggestion that often did not sit well with farm parents. Such measures gave boys economic power and independence outside of the family unit, and outside of family control.
By incorporating this reform measure in the Farm Boy Cavaliers, Mayne may have been hoping to bypass parental objections, and institutionalize (under the guise of an idealistic youth organization) the idea of giving youngsters a stake in their parents' operations. In addition to having money in the bank or investments in land, livestock and equipment, a boy could meet the requirement to invest with the purchase of life insurance, which represented "far-sighted thriftiness." Mayne asserted that these arrangements were in no way a threat to parental authority. "In these suggestions there is no thought of lessening the obligations of honor and obedience, on the part of the boy to his parents; but simply to encourage a manly self-dependence such as is desirable in every boy, whether his parents be rich or poor." 36 Mayne argued explicitly that in the case of rural boys, the Farm Boy Cavaliers were a more suitable alternative to the Boy Scouts. And, in the early twentieth century, the Boy Scouts, as an organization, were not much interested in farm boys. On the whole, the leadership believed that farm boys had little need for their "character building" organization. Farm boys, after all, were involved in all sorts of activities in their work and family lives that built character. Additionally, the Boy Scouts' leadership felt little interest in directing their program toward vocational training in agriculture, which they believed would introduce an unnecessary element of toil into a leisure time pursuit for boys. As historian David MacLeod put it, "They did not want to beat paddles into plowshares." In 1925, more than a quarter of American boys lived in the countryside, but only six percent of them (or less) were involved in Boy Scouting.
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The Boy Scouts' program was ill adapted to the countryside. Mayne, therefore, adapted his program to the conditions of life of rural youth. As previously mentioned, it was difficult to find enough boys in rural communities to form troops. The Farm Boy Cavaliers allowed boys to join as individual members (although the appeal of that option may have been minimal), and also allowed boys living at a great distance from each other to form troops, since their access to horses would theoretically minimize the problem.
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Not only was troop size a problem in rural areas, leadership was also. The Boy Scouts of America recruited educated middle class and lower middle class professional men to lead its troops. These were not the sort of men that the Farm Boy Cavaliers sought, and Mayne recognized that it was difficult to find adult men in rural communities with the time and inclination to run a youth organization. 39 "Carrying a man's responsibilities on a farm" was far more arduous than "the short hours of toil in vogue in the cities." Mayne dismissed the problem of the lack of adult leadership by assuming that young men between the ages of eighteen and twenty-one would join the organization and lead the troops, resolving the problem neatly (if somewhat fancifully). 40 The Boy Scouts, Mayne argued, also placed country boys in an unfair competition with city boys. Many of the activities were urban-oriented, and required time and resources unavailable to farm boys. "Consequently the city boy usually carries off the most honors, and the country boy feels that he meets an unfair competition and is unduly humiliated, `looked down upon' by his fellow from the city." With a horse to ride, and a set of requirements more suited to his locale, the farm boy could now "`look down' in turn, upon his otherwise better-situated city cousin." But Mayne also argued a less obvious point. He believed that many of the activities that attracted city boys to scouting held little appeal for country boys. "Hiking through the country has no such attraction for a boy familiar with rural scenery, as for a boy living in a city home; neither does he feel, like the city boy, the lure of the woods, or the attractions of a camp by the side of a pretty lake -a lake which may be just like the one on the shore of which his father's house is built." 43 Steeped in country life, farm boys had little need or desire to be introduced to it through their leisure activities.
Whether this was true or not is difficult to tell. Early twentieth century studies of farm youth noted that, given the preponderance of rural scenery in their lives, rural youngsters often showed very little appreciation for the wonders of the landscape around them. 44 Even so, there is no lack of evidence of rural youth making enthusiastic use of the landscape around them, as they hunted, explored and immersed themselves in the possibilities available in the countryside. 45 The reduced emphasis on hiking and camping, however, did not equate to a lessened concern about the relationship between youth and nature. One of the foremost principles of the organization was kindness -a courtesy not just extended to other humans, but to animals as well. A Farm Boy Cavalier "is kind . . . to his horses, and to other dumb animals. He protects the birds, and destroys animal life only when necessary to human welfare." 46 Although the vast majority of Farm Boy Cavalier activities leading to badges centered upon agricultural activities, such as barnyard sanitation, bee culture, and milk production, the organization also promoted an aesthetic appreciation of nature.
Mayne's vision for the organization included an admixture of activities we would consider traditional to scouting into the agricultural formula. Boys could easily work on these nature-based activities as they completed their daily chores. Farm Boy Cavaliers could pursue a Bird Study badge by naming and identifying a wide variety of birds, feeding birds in winter, and constructing nesting boxes. Those earning a Forestry badge planted and cultivated evergreens and woodland trees, and learned to fight forest fires.
The Photography badge required a mastery of nature photography, as well as photography of general subjects. 47 The organization encouraged boys to go "hunting with a camera," instead of a gun, in line with the emphasis on kindness to all animals. 48 Oddly enough, given Mayne's comments about redundancy of camping for farm boys, the Cavaliers' program did include a camping element: the pilgrimage. Although the handbook did not describe the pilgrimage, the Farm Boy Cavalier News did. It included a trip to a secluded location on a "trusty steed," cooking outdoors, mounted exploration of the countryside, and "discussion around the pilgrimage fire." There was no mention of this being an overnight activity, rather, it was a form of day-camping.
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Given the prevalence of chores in farm children's lives, staying away from home overnight was probably unrealistic. Parents would be more likely to allow activities that allowed youngsters to be at home or in the barn at the beginning and the end of the day.
What farm boys no doubt lacked was the time necessary to engage in activities unrelated to agriculture. Most farm children pursued a busy schedule of farm work interspersed with school, and had almost no time dedicated to leisure. The Farm Boy
Cavaliers attended to this situation by tailoring achievement badges to the activities that farm youth encountered on a daily basis. They could work on badges while they completed their chores. While the Boy Scouts only offered a smattering of badges devoted to agriculture, the vast majority of Cavalier badges were directly or indirectly agricultural. Badges covered topics from Applied Chemistry, to Harness Oiling, to Manure Spreading. As with 4-H, the point of the organization was to make the young better, more progressive farmers. Crop projects required youngsters to choose and plant properly their seeds, to produce respectable yields, and to keep accurate records of costs and results. Animal projects required that participants calculate the expense of feed per pound gained. All projects emphasized a scientific approach to crop and livestock production. This approach was particularly apparent in the description of the Barnyard Sanitation badge. The badge required youngsters to know the names of ten livestock diseases caused by germs, and how they spread from animal to animal and farm to farm.
They also had to understand other conditions in livestock that would facilitate the spread of disease. The badge included a requirement to clean up an area of the barnyard that was unsanitary, and to document the improvement process with photographs. 50 Finally, the badge required knowledge of the appropriate state office to contact in the case of communicable animal diseases on the farm, in particular, hog cholera. The badge requirements directed boys to the appropriate extension documents on the subject. One day while going to play polo we noticed our neighbors hogs had broken out and our neighbor had hunted very much for them and had been unable to find them. So we gave chase on horseback, and would soon have rounded them up, had not fences prevented extensive use of horses.
We had to continually dismount open gates and ride again. Nevertheless we rounded them up and brought them safely home, much to thanks of our neighbor. Thus we did one good turn and helped make FBC better known. 54 These Farm Boy Cavaliers made their mark by being helpful neighbors and chasing escaped livestock. Good turns and being "generally useful" in the community was a realistic goal for small, self-directed groups of adolescents. Cavaliers, with the ranks of Novice, Damoiselle and Lady (or Loaf Giver). 58 The qualification of the rank of Lady with the subtitle "Loaf Giver" remained unexplained in organization literature. A possible explanation is that Mayne wanted the term to be associated with labor and service to the community, rather than having the implication of idle nobility that it might have otherwise.
Mayne clearly put more effort into his planning for boys than his ideas for girls.
While he carefully described the program for boys and the attributes of potential members, his discussion of the Home Cavaliers was scanty at best. Unlike the boys, there were no distinctive uniforms, but Mayne did his best to incorporate elements of adventure and romance into their program. "All Cavaliers are supposed to ride horses; therefore girls learn to ride as soon as possible after becoming members." He struck an egalitarian note in other areas: "They take the same pledge, subscribe to the same principles, give the same salute, are entitled to equal franchise in the election of state and national officers. They may combine with the Farm Boy Cavaliers for drill, for instruction, and for pilgrimages and tournaments." 59 Mayne incorporated limited elements of financial independence into the girls'
program, just as he had with the boys'. There was no mention of girls being given their own stake in the family farm or any type of wages for their work. This was, perhaps, too revolutionary. The girls would, however, engage in money-making projects and manage their own funds. To advance from Novice to Damoiselle, girls had to earn achievement badges and have "$5 in the bank which she has earned through her own efforts." To advance from Damoiselle to Lady required a girl to have "$10 invested in some wise home project or on deposit in the bank." The rather significant difference in expected funds between boys and girls reflected a serious rural reality -boys generally had the opportunity to earn more money off the farm than girls, and crop and livestock projects had the potential to generate more funds than gardening, baking or sewing. 60 For the most part, the Farm Boy Cavaliers did not require, but only suggested, a gender division of club work. In fact, in the discussion of Home Cavaliers, the manual specified that "achievement projects may be chosen from any that are listed in the manual." Girls were free to choose to pursue projects in "automobile operation,"
"manure-spreading," or "pig-raising," but the handbook listed eighteen projects that were either gender-neutral (by the standards of the day) or oriented more toward traditional farm work for females. Activities appropriate to both boys and girls included bee culture, bird study, civics, entomology, farm accounts, painting, personal health, photography, rope work and rural health. Those open to both sexes but more in keeping with traditional women's work on Midwestern farms were butter making, canning, meat curing, plant diseases, sausage-making, milk production, gardening and poultry culture.
Although they were not described in the manual, Mayne also listed sewing, garment making and bread making as achievements reserved to girls. He briefly noted that "Other home projects will be added later." 61 In all of these activities, knowledge of the most recent methods was paramount.
Completion of most projects also involved extensive record keeping and memorization of production processes. When the girls completed domestic projects, the manual required that they seek out a woman "in charge of girls' work in the state, or . . . teachers of domestic subjects in nearby schools," to test them on their knowledge and accomplishments. and plans for sessions on home nursing in the future. 63 Unfortunately, information about the girls is scanty, and it is unclear to what degree they deviated from the proscribed course and incorporated stereotypically boys' activities into their own. 64 Every organization has its limits, and even though the Mayne wanted the Farm Boy Cavaliers to be an all encompassing program for rural youth, not everyone could be brought into the fold. openly than 4-H, were an "`entering wedge' to reform and standardize on-going farming and animal breeding practices," even to the point of reforming rather intimate details of family financial planning. 75 Failures are instructive, in that they help us to understand the limits within which reformers work. Reforming agricultural education in the first years of the twentieth century was a daunting task. Agricultural schools came and went, but those that survived generally provided youngsters a set of skills recognizable to their parents, while allowing children to remain close to home. Those programs that succeeded often were as much a "continuation of tradition," as a new departure in agricultural instruction.
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The 4-H program struggled, but eventually succeeded, due to strong backing by the federal government, and a plethora of programs that could be tailored to an individual family's and child's skills and resources. While 4-H required youngsters to control their own projects and some resources, it did not necessarily require them to control cash or to be paid for their labor. Additionally, 4-H was down to earth and familiar, lacking the fanciful elements of the Farm Boy Cavaliers.
The Farm Boy Cavaliers, far more than 4-H, pressed the limits of parents' comfort. Dexter Mayne sought to bring together a host of progressive ideas about rural reform into a single organization for the nation's farm boys and girls. Along the lines of 4-H, he tried to create an organization that rewarded boys and girls for learning the latest and most successful techniques in agricultural production and home economics, and if necessary, allowed them to teach the material to themselves. While adult leadership was recommended, it was not required. He sought to extend their learning into service, by asking them to meet some of the most pressing infrastructural needs in their communities.
He hoped to make the process alluring and enjoyable by incorporating a strong element of chivalry into the organization's trappings, increasing the organization's entertainment value. Perhaps most interesting, and most problematic from a parent's point of view, was the organization's emphasis on economic education, and its insistence upon parental endorsement of and participation in this goal. Unlike any of the other agricultural organizations for youth, the Farm Boy Cavaliers demanded that parents provide boys capital, in the form of land, livestock, and wages, and demanded that boys be allowed to keep and invest the fruits of their labor. Just as revolutionary, the organization demanded that girls be allowed to keep and invest their proceeds from economic endeavors as well.
Mayne argued that this did not represent a challenge to parental authority, but an enhancement of their children's opportunities to grow and prosper, in turn implying an opportunity for the continuation of their family farming enterprises. Mayne looked the "boy problem" and the "girl problem" squarely in the eye, and used all the tools of the progressive agricultural arsenal to craft a solution. The Farm Boy Cavaliers was a far reaching idea, meant to encourage the continuation of progressive family farming into the next generation. Unfortunately, Mayne was never able to muster the numbers or the funds to make his vision a reality, rather than a transitory and isolated effort at reform.
